
The Lookstein Center, 2003.  
 

 

 
 
 
 
 

A Curriculum in Tefilla 
 

For 
 

Yeshiva Day Schools 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

By Yehuda Eisenberg 
 

Adapted for the Internet by the Lookstein Center 
 
 
 
 
 



The Lookstein Center, 2003.  

  1

INTRODUCTION 
 

This syllabus in tefillah is intended to serve as a model for all day schools in the 

United States. However, because of the difference between the various schools this 

syllabus must be adapted by each school to meet its particular needs. Schools must 

consider the amount of time allowed for actual prayer, the amount of time that can be 

set aside for teaching various parts of the tefillah, the type of student body and the 

degree of their participation in Shabbat services, the type of congregation, and, 

finally, the personalities and personal inclinations of the teachers. 

 Our suggestions as to the tefillot for each grade are based on information that we 

received from various schools. Nevertheless if the student have mastered their tefillah 

it is advisable to say the tefillot designated for the next grade, or, on the contrary, if 

the students have difficulties in praying it would be beneficial to reduce the amount of 

tefillah required of them in order to insure a more comfortable framework and 

pleasant atmosphere during the time of tefillah. 

 We suggest that the curriculum be implemented in the following way: 

 In grades, one through four, half the first period should be allotted for the tefillah. 

During this time, the students will pray and learn the content (including the meaning 

of key words and the ideas of each paragraph) of new tefillot that have recently been 

added to their regime. 

 From the fifth grade and upward it is beneficial to incorporate the teaching of 

tefillah and the laws of prayer in the dinim lesson. For detailed suggestions as to the 

instruction of dinim and the tefillah, see the Dinim curriculum, a publication of the 

Torah Department. 

 It is preferable that instruction upon the tefillot of Shabbat and holidays be 

included in the general lessons on Shabbat and chag rather than in a seprate lesson. In 

this way each topic’s instruction will be complete: the idea behind the chag, its dinim, 

its tefillot. A suggestion on how to divide instructional topics is included herein.   

                                                                                                        Y.E.   
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WHAT IS TEFILLAH? 
 

 “It is good for me to draw near G-d” (Tehilim 73:28) wrote David. To what was 

David referring? How can man be near to G-d? 

  The answer is found in the words of the midrash, which explain why the 

matriarchs were barren. They were barren, says the midrash, because G-d was eager 

for their tefillot, and when they would want a son, they would pray to him. 

 Tefillah, if so, is the means through which man draws near to G-d. Tefillah is the 

experience of the Jew who approaches and stands before the Almighty. We can easily 

understand why there is a commandment incumbent upon every Jew to “worship G-d 

with all his heart and all his soul.”(Shmot 23:25) 

 Tefillah has a long history in biblical literature. Avraham prays on behalf of 

Avimelech and his family (Beraishit 20:17) as well as on behalf of the degenerate 

cities of  Sodom and Gemorrah (Beraishit 18:23); Yitzchak prays on behalf of his 

childless wife Rivkah (Beraishit 25:21); and Channah requests a son (I Shmuel 1) in 

what is probably the most famous of all tefillot, and that from which many laws of 

prayer are learnt.  

 Another aspect of the tefillah and its importance in the religious training of each 

child  is its place in communal life.  A child enters into the Jewish community through 

the synagogue, where he feels himself a part of the congregation and finds that the life 

of the community is his life and his tefillah is like that of the adults. 

 Not every man can devote time to learning Torah, not every man can comprehend 

the depth of its words, but every man can pray. Tefillah is, thereby, the uniting thread 

of all the Jewish people, wherever they may be. It is, therefore, of little surprise that 

the Chassidic movement stressed the importance of tefillah, beit knesset and kavanah 

(devout prayer). 

 Finally, through tefillah one enters into the world of Jewish history and 

philosophy. In the siddur one comes face to face with the chronicles of the nation of 

Israel- ח" גזירות ת ; ראשי הגולה בבבל ;  all these -גלות; בית המקדש; אבות; הקטןשמואל   

are found in the siddur, and the tefillah gives them depth and meaning. And from 

history- to Jewish thought. What is meant by “ אלוקינו' שמע ישראל ה" ? By " אתה בחרתנו

"מכל העמים ? To what are we referring in "ל הגויים אשר לא ידעוךשפוך חמתך ע" ? To 

whom are we referring in "שהם משתחווים להבל וריק ומתפללים לאל לא יושיע" ? All these 
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are the basis of Judaism, the principals of the life of the nation of Israel. Tefillah 

opens before the worshiper means of reflection, investigation, and understanding.    
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GOALS IN THE INSTRUCTION OF TEFILLAH 

A. Goals in the area of faith and emotion 

The teaching of tefillah and organization of tefillah in school aim at helping the 

student to: 

1. Realize that tefillah is a mitzvah, and it is tefillah which is “the worship of the 

heart” through which there exists a tie between man and his G-d: “ולעבדו בכל לבבכם 

– what is worship of the heart? This is tefillah ( .תענית ב ).”  

2. Feel the need to pray each day with devotion and fear. 

3. Know to turn to G-d with tefillah in a time of sorrow or with thanksgiving in a time 

of happiness. 

4. Feel that he is a part of the congregation and want to participate in prayers at the 

proper time, according to הלכה, in the synagogue. 

5. Be able to pray with devotion and feeling through identification with the content of 

tefillah. 

B. Cognitive goals  

The goals in the cognitive area are that the student: 

1. Know the meaning of the important words of tefillah (according to his/her level). 

2. Know the content of the tefillot and the main themes of the siddur. 

3. Be acquainted with the different prayers and when each is said ( שבת , ראש חודש, חול

מועדים, ויום טוב ). 

4. Know the special הלכות of tefillah (the laws in case an error is made, those 

pertaining to the time of prayer and the reading of the Torah) and be able to act upon 

them. 

5. Be able to recognize the leaders of the tefillah in the synagogue congregation. 

6. Be able to differentiate between different versions (נוסחאות) of the prayer. 

C. Skills 

The learning program for tefillah in school is geared at enabling the student to: 

1. Find the various tefillot in the siddur. 

2. Read the tefillah correctly and fluently. 

3. Identify the basic structures of the tefillah (opening, closing, bracha, etc.). 

4. Take an active part and lead in synagogue services. 

5. Use reference books (i.e. The World of Prayer by E. Munk). 

6. Be called up to the Torah and even act as reader. 
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PART I: MODELS FOR THE INSTRUCTION OF TEFILLAH 

 

HOW DOES ONE TEACH TEFILLAH? 

The instruction of tefillah creates difficulties that do not exist in the instruction of 

any other subject matter; in no other case does the instructor deal with material so 

familiar to the students. All the problems present when covering material already 

covered once in class are present in greater focus in the teaching of tefillah– “But I 

already prayed this tefillah yesterday and the day before that, what more can be said 

about it?”  

Here are a few pointers that can prevent the teacher from making common 

mistakes: 

1. Don’t demand that the students know the meaning of each word. It’s 

important—but impossible. (Who among us really knows the meaning  of " חיים של

"חילוץ עצמות , or " לא על אנוש רחיצנא" ,  or לאסור מלכיהם בזקים" ”?) A demand that the 

students become keen in the meaning of each word will give rise to the feeling that he 

is being asked to perform an impossible task, and as a result, he will respond with 

opposition, despair, and lack of interest. 

2. Don’t teach tefillah in large units at a time. In the lower grades– not more than 

ten minutes at the conclusion of the tefillah, in higher grades– for periods of a few 

weeks at a time. A year long course usually does not succeed. 

3. Don’t demand memorization. If the students pray each day, it will come of 

itself; if they do not, it will in any case soon be lost. There is benefit to be gained from 

learning brachot by heart as they are brief and needed on short notice, but the school’s 

taking upon itself the responsibility of teaching the longer tefillot is of little value. 

How, then, should we teach tefillah? 

In the lower grades, the basis should be learning experiences– a story, a parable, 

an example, and, as much as possible from the lives of the students, will make them 

sense the meaning of tefillah. “What prayer would you say in this case?” The students 

can themselves compose tefillot; these tefillot are desirable and acceptable– through 

them the children will come to understand the tefillot that are found in the siddur. 

In the higher grades, the method of comparison may be used to advantage: 

comparison with other tefillot (how does שמונה עשרה of Shabbat eve compare with 

that of Shabbat morning?), comparison with other נוסחאות or versions (various 
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siddurim in the possession of the children may be compared– נוסח ספרד ונוסח אשכנז, a 

sephared siddur, a very old siddur. Here, the purpose being to find the idea which is 

emphasized in each version.), and comparison with sayings of ל"חז  on which the 

tefillah is based or with verses from the Torah which are quoted in the tefillah (for 

example, in the teaching מודה אני, the prayer, נשמהאלוקי  and the verse “ נעשה אדם

כו, בראשית א from ”בצלמנו כדמותנו . What is the soul? The tie between G-d and man. 

How do we describe it? What is said about it in the פסוק? And so, the association of 

these three sources will give the student a new picture of the tefillot with which he is 

so familiar). 

The following chapters are examples of how to teach various parts of the tefillah. 

Parts from different tefillot of dissimilar types were chosen, and the chapters written 

in diverse styles and with differing approaches to illustrate the colorful possibilities 

which exist in the instruction of the tefillah. 

Some chapters are directed at the lower grades, some at the higher. The teacher can 

choose the approach appropriate for his class and personal taste and teach 

accordingly. But these chapters do not constitute a full course– the limited framework 

of a booklet on a curriculum in tefillah does not allow for the inclusion of many texts 

necessary in a textbook on the subject. Nevertheless, the bibliography at the end of the 

booklet will help the teacher in finding material appropriate to the needs of his class 

for each topic. 

 



The Lookstein Center, 2003.  

  7

GENERAL STRUCTURE OF THE MORNING PRAYER 

 In the lower grades we say only parts of the tefillah.  Nevertheless, it is important 

that, already in grades four and five, the students have a general picture of  תפילת

 as a whole, in order that they know which parts they are saying, during which שחרית

parts one is forbidden to stop or skip, and where to complete and add portions in the 

future as their ability increases.  Even in these grades it is beneficial to use the correct 

terms in referring to the sections of tefillah, thus preparing the groundwork for more 

in-depth study. 

 

The sections of תפילת שחרית are as follows: 
 

 ברכות השחר .1
 Here  it is important to concentrate on the – פסוקי דזמרה .2

structure of one ברכה at the beginning and one at the end, 
 .respectively ישתבך and ברוך שאמר

 before ,ברכות In the morning two – קריאת שמע וברכותיה .3
ש"ק  and one after it. (In the evening two prior and two 

after it). 
 is given שמונה עשרה  The structure of – תפילת שמונה עשרה .4

below. 
ילה שאחרי שמונה עשרההתפ .5  the reading of the ,תחנון – 

Torah, ובא לציון, אשרי, שיר של יום  and עלינו לשבח. 
 

Subsequent to teaching this structure, it will be possible to explain which are the 

most important parts of tefillah- קריאת שמע וברכותיה and רהתפילת שמונה עש  – that 

there must be no talking from the beginning of פסוקי דזמרה, the special additions to 

חנוכה, פורים on שמונה עשרה  .and so forth ,ראש חודש ,
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BIRKHOT HASHACHAR 

 
 What is the difference between a person who is sleeping and מודה אני

one who is awake? When a person is sleeping he does not see, 
hear, or know what is happening around him. What is he 
missing? (The teacher must take care not to confuse the concept 
of “sleep” with “death”.) We are thankful for the return of our 
soul to our body and the transition from the state of lack of 
consciousness to one of consciousness. When we awaken 
something is returned to us. What is it? The soul! We thank G-
d we have awakened and we once again remember what 
happened yesterday, and we know what we are and where we 
are. 

 
 Why do we wash our hands? Why must we be clean? Because על נטילת ידים

we are going to pray, to talk to G-d, and one must prepare 
himself for that. We remove the soil from ourselves and then 
we are ready to come before G-d. That is why we make the 
blessing of נטילת ידים, because we are cleaning our hands. 

 
שמע בני/תורה צווה  Who told us that we are Jews? Our parents! And who told 

them? Their parents, grandfather and grandmother. And who 
told them? And who before that? Who was the first to explain 
how we became Jews? Moshe Rabeinu. (You remember  חג
 Moshe gave us the Torah and that’s (?חג השבועות and הפסח
why we mention him, because he gave the Torah to us and to 
our fathers and mothers who taught us. (When you go home, 
children, ask your mother what grandfather used to do, and 
what grandfather’s grandfather used to do, how he lived, and 
how he used to do the same things all Jews do, the things you 
do.) 

 
 How does our body function? How do we know that we have to אשר יצר

eat? That we are hungry? And how do our legs know that we 
are hungry and lead us to the table? How do our hands know 
that we are thirsty and pour a drink of water for us? And how 
do we know that we ate enough and should stop eating? And 
why do we have to go to the bathroom to rid ourselves of the 
parts of the food that our bodies do not need? And what would 
happen if we had no appetite and could not eat? Or what if we 
could not go to the bathroom? Who built our body in such an 
orderly way? How do we thank him for this?  

 
 Do you like to learn, children? Why? If you really liked to learn ברכות התורה

very, very much, what would you want more- school or 
vacation? It would be very pleasant if we could always enjoy 
learning Torah. That is what we pray for: אלוקינו ' והערב נא ה "

."ת דברי תורתך בפינוא  We would like studying Torah to be as 
sweet as tasty food. Why is it important to study Torah? Do 
you know about the Jews who lived in places where it was not 
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allowed to learn Torah? But they hid and learned in places 
where no one could see them. 

 
 There is a difference between night and day, right? During the ברכות השחר

day we can see everything, it’s warm. During the night, it’s 
dark and scary…. There is also a difference between a Jew and 
a גוי. Both might be good people but the Jew also goes to 
synagogue, keeps Shabbat, eats only kosher food. We bless G-d 
for giving us these commandments because we are Jews. Only 
we have פסח, סוכות  and ראש השנה. Who has more mitzvoth, 
boys or girls? Who can show us his ציצית? Is there a girl who 
has יציתצ ? The boys are glad that they have special mitzvot and 
they thank G-d that they are boys. How do you feel when your 
eyes are covered? Let’s see- is it pleasant? Why do you want 
me to uncover your eyes? Is it good to see? Are you happy that 
you have eyes? How will you thank G-d for this? And now 
think, children, what other good things do we have and want to 
thank ה'  for? Games? Vacation? Strength? What else? Do you 
want to make up ברכות for all the good things you have? Who 
wants to try? Now let’s look, maybe we can find blessings in 
the siddur similar to the ones we made up! 

 
THE BLESSINGS OF KRIYAT SHEMA 

 

 should be learned in the intermediate grades, once the ברכות קריאת שמע

children understand a greater number of the words in the brachot and are capable of 

dealing with the difficult ideas that are found therein. 

The brachot of קריאת שמע of the morning and the evening should be 

taught together as the ideas in both of these groups of brachot are the same. 

In the instruction of the brachot, we will not insist upon a complete 

translation of the nusach. It is more important to covey to the students the central 

concepts of each ברכה so that the tefillah will have deeper meaning for them. 

 

1.The first blessing: המעריב ערבים, יוצר אור  

 

The ideas included in the first bracha are that G-d is the creator of the 

Universe and He is its ruler. The students have already learned the chapter of creation 

in בראשית  and will be able to find idea from this chapter in the first bracha in Kriyat 

sh’ma: 
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המחדש בטובו בכל יום תמיד מעשה ; המאיר לארץ ולדרים עליה; "יוצר אור ובורא חושך"
המבדיל בין ; בורא יום ולילה; מסדר את הכוכבים ברקיע כרצונו; יוצר אור המאורות; בראשית

 .יום ובין לילה
 

G-d is the creator of the Universe. For this reason we pray to Him; He rules 

the world according to his wishes so that it is possible to request of Him”-  אור חדש על

יוצר מאורות' ברוך אתה ה, ציון תאיר .” 

The difference between the two blessings relates to the time of day each is 

said; in the morning we praise G-d for the renewal of the day and the light which 

appears in the morning, in the evening we are thankful for the stars, the night, and the 

permanent universal order of day-night-day-night. 

In the morning service the bracha includes additional ideas- a song of 

exaltation according to the ב"א , praises of G-d listed by the angels ( תתברך צורנו" ). 

Deliberation upon these sections should be postponed, as they are difficult and better 

learned in depth in more advanced classes. 

 

2. The second blessing: "אהבת עולם", "אהבה רבה"  

 

The central idea is the selection of the Nation of Israel. The bracha includes a 

request pertaining to the learning of Torah, one pertaining to the love between Israel 

and G-d, and a definitive statement that the Nation of Israel has been chosen from 

among all other nations to worship G-d. 

 

A comparison between the ideas of the bracha in the morning and evening 

will result in this picture: 

 
אהבה רבה: שחרית אהבת עולם: ערבית   

Mutual love between G-d and Israel 
 

Love of G-d for Israel 

A request, in the merit of our forefathers, 
for Torah learning in Israel 

 

A declaration that G-d taught Torah to 
Israel 

An appeal upon the compassion of G-d 
that we be allowed to attain a knowledge 

of Torah and fulfillment of its 
commandments 

 

------- 

The petitioner anticipates enlightenment 
from above to insure his spiritual 

The petitioner approaches with 
satisfaction on how he has applied 



The Lookstein Center, 2003.  

  11

existence 
 

himself to the Torah 

A request that we be worthy of loving G-
d and fearing Him 

 

A request that the love of G-d be 
perpetuated forever 

A request for the gathering of exiles 
 

-------- 

The Nation of Israel was chosen from 
among all the nations in order that it may 

worship G-d 
 

-------- 

------- G-d loves Israel 
 
 

 
During class instruction, that which is common to both blessings should be 

emphasized: the Nation of Israel as the chosen nation that received the Torah and 

applies itself to the fulfillment of its commandments. 

The place of this bracha, immediately following the previous one, is easily 

understood- after G-d created the world He chose the Nation of Israel as the nation to 

receive the Torah and preserve it. 

3. The third blessing (in the evening third and fourth) 

The central idea of these blessings is the redemption of Israel.  The description 

is of the redemption from Egypt, but the thought leads to the future redemption.   

In teaching these blessings, we will choose and explain Biblical verses in 

which this concept appears. We will not enter into a complete detailed explanation or 

translation because such explanations are above the level of the students at this stage. 

This bracha completes the concept: after the creation of the world (first 

blessing) and the selection of Israel (second blessing), we reach the purpose of the 

Nation of Israel and its existence, the Redemption (last blessing). 
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SH’MA YISRAEL 
 

Teacher: During one tefillah we close our eyes. Which is it? 

Student: שמע ישראל  

T:  Right. Show me how you close your eyes. Right, you put your hand on 

your eyes and say "שמע ישראל" . Why do we do this? 

S: In order that we should not look at other things. 

S: So that we should think only about the tefillah. 

S: In order that we say the verse in our heart as well as with our mouth 

T: Let us open the siddur and examine the first verse of the שמע ישראל. 

S:  The words are written in large, wide letters, and especially the ע and the ד.  

T:    That is why we emphasize these words and especially the ע and the ד. 

What are we saying to ה'  with these important words? 

S: That ה'  is our G-d. 

S: That He is one. 

T: How many trees do you know? 

S:  Many, many! 

T: How many people do you know? 

S: Many, many! 

T:   And fish in the sea, and the birds in the heavens, and animals on the streets 

and in the zoo? But ה'  is our G-d; He is one, solitary in heaven and on 

earth, here and in a distant country. He is one. 

T:   Put your finger on a very important word in the שמע ישראל. Now put two 

fingers on two important words. Who wants to put three fingers? Now tell 

the class on which words you put your fingers. 
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BARUCH SHEM 

This lesson is based on the word of the midrash דברים רבא on ראה. 

“ When Moshe ascended to the heavens, he heard the ministering angels saying 

to G-d, עולם ועד שם כבוד מלכותו לך ברו , and he bore this praise to the children of 

Israel. And why don’t they utter it aloud in public? The circumstances are similar 

to those of a man who stole an ornament from the palace of the king and gave it 

to his wife saying, “Do not bedeck yourself with this in public, only within your 

own home” 

T: There is also one verse, which we say very, very quietly, almost in a whisper. 

S: ברוך שם כבוד מלכותו לעולם ועד 

T: I will tell you why we whisper this verse. Moshe heard the angels of heaven saying 

this tefillah. He saw how nicely the angels pray and sing before G-d,  ברוך שם כבוד

 and, without requesting the angels’ permission for mankind to say ,מלכותו לעולם ועד

the verse, too, he snatched the tefillah from the angels and taught it to the children of 

Israel. So why doesn’t Israel say it aloud? 

S: So that the angels shouldn’t hear. 

S: We fear the angels. 

S: We are ashamed before the angels. They will say, “We are holy, but you?” 

 T: Yes, yes. That is why it is better that we say it quietly. Just one time during the 

year we don’t fear the angels and we are not ashamed before them, because we 

resemble them- clean of sin, white, not eating nor drinking just like them. 

When is this? 

S: Yom Kippur. 

T: On Yom Kippur we say aloud “ברוך שם כבוד מלכותו לעולם ועד”. 

 



The Lookstein Center, 2003.  

  14

TEFILLAT SHMONE ESREI – GENERAL STRUCTURE 

 

In the intermediate grades it is worthwhile to spend time on the general structure of 

the שמונה עשרה. An acquaintance with the construction of the tefillah aids the student 

in praying and facilitates his understanding of the ברכות, the connections between 

them, and the order in which they appear. 

The tefillah of שמונה עשרה is divided into three principal parts: praise, appeals and 

thanksgiving. 

 
  אבות. 1

  גבורות. 2

  'קדושת ה. 3

:eprefac 

”praise“ 

 

national requests individual requests 
  דעת. 4

  תשובה. 5

  סליחה. 6

  גאולה. 7

spiritual needs 10 . קיבוץ גוליות  

  השבת המשפט. 11

  עונש לרשעים. 12

  גמול לצדיקים . 13

  בנין ירושלים. 14

 משיח בן דוד. 15
  רפואה. 8

 סהפרנ. 9
physical needs 

  קבלת התפילה. 16

intermediate 

:blessings 

“appeals” 

 
  עבודה. 17

  הודאה. 18

 שלום. 19

:concluding blessings 

”thanksgiving“ 

 

The prefatory blessings are praises with which the petitioner applauds G-d. Man 

cannot come before G-d and immediately begin making appeals – even in making 

requests of a mortal king, one does not act so. First, the petitioner must extol G-d, 

citing his greatness and ability. 

The praises are followed by requests in the interest of the individual and the 

community. It is possible to find a logical order in the list of requests in the tefillah of 

 :שמונה עשרה

 

 .a request for reason with which to differentiate between good and evil -      דעת .4
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 .with reason and understanding of what is evil, it is possible to repent -   תשובה .5

 .after repentance, G-d forgives -    סליחה .6

 .after man is forgiven, he is redeemed -     גאולה .7

A logical order can also be found in the blessings, which pertain to the nation as a 

whole: 

10.קיבוץ גוליות  - after the gathering of the exiles there is a need for 

11.  resumption of the judiciary to judge the children of Israel who  - המשפט  החזרת

have returned to their land. 

  the resumption of judgment will effectuate the - עונש לרשעים.12

 punishment of the wicked and compensation of the saintly for their - גמול לצדיקים .13

deeds. 

 once there is righteous judgment in the state, a dwelling place for - בנין ירושלים .14

the שכינה is needed. 

 after all the previous requests have been granted, there is righteous - מלכות דוד .15

judgment and Jerusalem is rebuilt, there follows the culminating appeal: a kingdom of 

the house of David. 

 

The concluding blessings are thanksgiving for the good, which G-d has given us, and 

a leave-taking amid one last request for peace. 
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THE BLESSING “AVOT” AND “GEVUROT” 

"אבות"ברכת     If you should see the president passing would you talk to him? Would 

you tell him that your stomach hurts? Would you ask him for food? Why do we talk 

to G-d and tell him everything we need and everything we lack? Do we ask because 

its really coming to us that he should supply us with all our needs? When we talk to 

G-d, we remind him that we had great forefathers to whom he promised that he would 

watch over their descendants. We do not approach him and say, “Give us.” We first 

say, “our G-d, the G-d of our forefathers, the G-d of Avraham, the God of Yitzchak, 

the G-d of Yaakov,” and only than, after this introduction, may we continue and ask 

for ourselves 

  

"ברכת גבורה"   Who is heroic? When is a man a hero? A hero is very strong; everyone 

is afraid of him; he can hit and make trouble; everyone listens to him and does what 

he says. G-d is also a hero. But what does he do?    “ ומתיר , רופא חולים, סומך נופלים"

 He is a hero but his valor is that he helps the weak and brings forth captives  אסורים

from prison. A man when he is valorous – puts people into prison. G-d is a hero of a 

different sort- he is heroic to help and do good. 
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SHMONE ESREI OF SHABBAT 

 

In the עמידה of Shabbat, we do not have seventeen blessings as we do on weekdays. 

The first and last three blessings are the regular weekday blessings, but between them 

there is only one blessing- to make a total of seven. Why don’t we include the middle 

blessings in the שמונה עשרה of Shabbat? 

To this the midrash תנחומא וירא א replies: 
, ולפיכך אין מתפללים בשבת שמונה עשרה. כולן לצרכו של אדם, ושתים עשרה ברכות

והשבת ; )יעצב( וייצר - ופא חולי עמו ישראל נזכר בר–שאם יהיה לו חולה בתוך ביתו 
  .ולמנוחה, לעונג, ניתנה לישראל לקדושה

  .באמצעוהמנוחה , ולפיכך מתפללים שלש ברכות ראשונות  ושלש ברכות אחרונות
 

In higher grades it is possible to analyze that which is distinctive in each of the verses 

for Shabbat. The main concepts may be taught according to the ideas expressed in 
ב"טור אורח חיים רצ:  

  

ה וישראל "הקב.  והשבת, וישראל, ה"הקב: שלושה מעידים זה על זה: איתא במדרש
; ה שהוא אחד"ישראל ושבת מעידים על הקב; מעידים על השבת שהיא יום מנוחה

  '.אתה אחד'ועל פי זה נתקן . ידים באומותה ושבת מעידים על ישראל שהם יח"הקב
מפני  ...-' אתה אחד', 'ישמח משה', 'אתה קדשת': ומה שתקנו בשבת שלשה עניני תפילות

  :שאלו שלש תפילות תקנום נגד שלוש שבתות
מדבר על השבת ' אתה קדשת'(כמו שמוכיח מתוכו ,  כנגד שבת בראשית–' אתה קדשת'

  )הראשונה שאחרי ששת ימי הבריאה
    כנגד שבת של מתן תורה-'ישמח משה'
  ).ימות המשיח( כנגד שבת של עתיד -'אתה אחד'

 

If we were to summarize the middle blessing of Shabbat with our students we would 

find that the blessing has a fixed structure- the preface, including the general concept 

of the bracha; verses form the Torah; an additional verse; and concluding request. 

 If we were to summarize in chart form, we would get this construction: 
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 מנחה מוסף שחרית ערבית 

  אתה קדשת מבוא. א

רעיון בריאת (

 )העולם

  ישמח משה

מתן שני לוחות (

 שבה של -הברית

 )המתן תור

  תכנת שבת

הקרבת קרבן (

מוסף בבית 

 )המקדש

את אחד ושמך 

שבת (אחד 

 )שלעתיד לבוא

מספר (ויכולו  פסוקי תורה. ב

פרשת , בראשית

 )הבריאה

  ושמרו 

 -מספר שמות(

 )מצוות השבת

  וביום השבת 

 -מספר במדבר(

 קרבנות שבת

- 

בחלק מן ( פסקה נוספת. ג

הנוסחאות 

 ")ישמחו"

  "ולא נתתו"

 יחוד השבת(

בקצת . לישראל

  -נוסחאות

 ")ישמחו"

ישמחו "

  "במלכותך

 )עונג שבת(

- 

 רצה במנוחתנו רצה במנוחתנו רצה במנוחתנו רצה במנוחתנו בקשה. ד
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THE BLESSING “MA’AIN SHEVA” OF SHABBAT EVE 

 

The עמידה of Shabbat evening also has seven blessings, instead of שמונה עשרה. On 

Shabbat eve there is tefillah which replaces the usual repetition of the ץ"ש  and is 

 Rashi gives the reason for the institution by the sages of .עמידה similar to, the ”,מעין“

a special blessing for Shabbat eve in מסכת שבת כד: 

 
וכל שאר לילי החול היו עסוקים , הם בישוב שלא היו בתי כנסת של–סכנת מזיקין 

.  מתפללים  ערבית בביתם ולא היו באים לבית הכנסת, ובגמרא מלאכתם, במלאכתם
ושוהים , שאינם מהירים לבוא) אנשים(וחששו שיש , אבל לילי שבת באים בבית הכנסת

כדי שלא ישארו המאחרים בבית הכנסת (ולכך האריכו תפילת הצבור  , לאחר התפילה
  ).לבדם בלילה

  
In analyzing the blessing we see that it does, actually, include all the ideas expressed 

in the עמידה itself: 

 

  "מגן אברהם" כנגד –" מגן אבות"  .א

  "מחית מתים" כנגד –" מחית המתים"  .ב

  "ל הקדוש- הא"  כנגד -"ל הקדוש- הא"  .ג

  "רצה במנוחתנו"  כנגד -"המניח לעמו"  .ד

  "רצה" כנגד –" לפניו נעבוד"  .ה

  "מודים" כנגד -"ונודה לשמו"  .ו

  "שלום רב" כנגד -"אדון השלום"  .ז



The Lookstein Center, 2003.  

  20

GRACE AFTER MEALS 

The saying of Grace after Meals is based on the verse in the Torah, " ואכלת ושבעת

)י, דברים ה( ."אלקך על הארץ הטובה אשר נתן לך' וברכת את ה  

 

Where is this verse found in the Grace itself? 

For what, according to this verse, are we commanded to give thanksgiving? 

 

This verse can serve as a springboard from which to begin an analysis of the Grace. 

The commandment in the Torah notes the obligation to give thanks after one has eaten 

and is sated. For what do we give thanks? For the bountiful land! For the land which 

produced the fruit and the food. Do we give thanks only for the land and not for the 

produce of the land? Let us examine the Grace and check again for what it is that we 

give thanks in this blessing. 

 

With the aid of the teacher, the students will find this order of blessings: 

 ברכת הזן.1

 ברכת הארץ .2

 ברכת ירושלים .3

 הטוב והמטיב .4

 

About the order of establishment of the blessings, the Gomorrah tells us ( :ברכות מח ): 

 
  :אמר רב נחמן

  ;בשעה שירד להם מן, משה תקן לישראל ברכת הזן

  ;יהושע תקן להם ברכת הארץ כיון שנכנסו לארץ

ושלמה ; על ישראל עמך ועל ירושלים עירך"דוד תקן ; דוד ושלמה תקנו בונה ירושלים

  ".על הבית הגדול והקדוש"תקן 

אותו היום שניתנו הרוגי , מתנא' דאמר ר,  כנגד הרוגי ביתר-הטוב והמטיב ביבנה תקנוה

  .תקנו ביבנה הטוב והמטיב, ביתר לקבורה

 

We will focus with the students on the logical order of the Grace. When did the 

children of Israel begin giving thanks to G-d for the good  which they received? In the 

desert, where they received the Torah. Were they able to give thanks for “  הארץ הטובה

 before entering the land of Israel? No, they were able to say this blessing ”אשר נתן לך
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only from the time of Yehoshua. Were they able to say a blessing on “ ירושלים עירך” 

before Jerusalem was conquered? Who conquered Jerusalem? David! And who built 

the בית המקדש? Shlomo. What is, if so, the idea that we learn from the Gomorrah? As 

soon as it was possible to give thanks to G-d on any issue, that issue was included in 

the Grace. They conquered the land- they began to give thanks for the land; they 

conquered Jerusalem- they gave thanks for Jerusalem; they built the Temple- they 

began to give thanks for the Temple. (In order not to cause confusion, it is better to 

deal in depth with the issue of the revolt of Bar Kochva and הרוגי ביתר only in higher 

grades after the students have already learned about the revolt in Jewish history.) 

 

We will then examine the various blessings in detail. 

 -ברכת הזן .1

For what are we giving thanks in this blessing? For the food which we ate? Or for all 

the food in the whole world? How do we describe G-d in this blessing? “ ל זן ומפרנס -א

ומכין מזון לכל בריותיו אשר ברא, לכל ומיטיב לכל ”. Even animals! Even plants! All 

receive nourishment. 

 

 -ברכת הארץ .2

To whom did G-d deed the land? To our forefathers. For this we give thanks. What is 

the connection between ברכת הארץ and the redemption from Egypt followed by the 

giving of the Torah? What is the connection between ברית מילה and the land? G-d 

gave us the land in order that in it we keep his commandments. He made a covenant 

with Avraham and gave him and his descendents the land. We mention all these 

related issues: the covenant with Avraham, the redemption from Egypt, the giving of 

the Torah. “ אנחנו מודים לך... ועל הכל ” 

 

 בונה ירושלים .3

 An analysis of this blessing is included in the chapter “the land of Israel in the 

tefillah.” See below. 

 

 -הטוב והמטיב .4

The blessing הטוב והמטיב is concerned with all the good, which G-d confers upon us. 

If the class is on a high level, it is possible to discuss the revolt of Bar Kochva and its 
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failure, and ביתר, which was captured and its inhabitants annihilated. Is it possible to 

understand from the wording of the blessing itself anything about the incidents which 

led to its institution? The blessing appears to be a blessing for the good we received in 

the past, presently receive, and will receive in the future. Where is there a reference to 

the destruction of ביתר? Indeed, there is none; we do not find any hint as to the 

downfall. The blessing was instituted for all future generations and it is appropriate to 

the daily prayer of every man each day. But, notwithstanding – we can learn about our 

forefathers, the institutors of this blessing, who so praised and gave thanks to G-d for 

only a slight alleviation of the Roman oppression? How much more must we give 

thanks for the receipt of the abundant goodness from G-d? 
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II: MODELS FOR THE INSTRUCTION OF TOPICS RELATED TO THE 

TEFILLAH 

 

WHAT DOES ONE TEACH ABOUT TEFILLAH? 

The instruction of tefillah is not simply the instruction of hymns and prayers; it is not 

simply the translation of the words of the tefillah. Beyond these, instruction in tefillah 

is the teaching of central themes which transcend the individual tefillot; it is the 

examination of basic problems of which tefillah is just a part. 

 

The following chapters are models for analysis of general problems in tefillah. We 

will note here, in addition to the chapters, which are specified in the continuation, a 

few topics with which the teacher may deal, when he feels that benefit would be 

forthcoming from such treatment, according to the level and interest of his students. 

 

1. What is the meaning of tefillah? 

 

Why do we pray? Doesn’t G-d know what we lack? Why after our tefillah do we get – 

or hope to get, because at times our tefillah is not accepted – what we request? 

 

This is a difficult problem and it is better to deal with it only in advanced groups 

in the higher grades. The teacher will find a basic treatment of the question in “ ספר

) רבי יוסף אלבו of “ העיקרים ).יט-מאמר רביעי פרקים יח  The central idea of his answer is 

this: G-d gives him according to the preparations that he makes in himself.  With the 

aid of tefilla, man readies himself to accept what G-d gives him- he subordinates 

himself to G-d, he accepts his rule. Tefillah is an alteration in the behavior of man, 

and, consequently, it is a reason for an alteration in what has been decreed for him. 

 

2. The obligation of tefillah- 

What is the obligation of tefillah- is it from the Torah or דרבנן? From where do we 

learn that there is an obligation to pray? How many tefillot is it necessary to pray? 

What are the obligations of women, and men? 
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According to the ם"רמב , the obligation is from the torah and is derived from the 

verse "לקנוא' ועבדתם את ה"  in כה,שמות כג . 

 

According to the ן"רמב , it is דרבנן, a charity which G-d bestows upon us in that he 

listens to us and answers when we call upon him. 

 

A bibliography for the topic includes: 
,ם"רמב. מצוות עשה ה, ספר המצוות, ם"רמב:  א,מסכת ברכות כא  

כסף משנה להלכות , רבי יוסף קארו. השגות לספר המצוות עשה ה, ן"רמב. א,ת תפילה אהלכו

.א,תפילה א  

 

3. Tefillah in a congregation- 

What is the obligation to pray as part of the congregation? What is the difference 

between the individual praying alone and the congregation as a whole standing 

together in petition? What is the difference between the individual who prays in his 

own interests and he who prays for the entire congregation? 

 

The teacher will find a consideration of this question in the .יט, ספר הכוזרי מאמר ג  

There the individual who prays alone is linked to the man who strengthens the 

ramparts of his own home but neglects the walls of his city. He thinks his home will 

be safer, but he is really losing out, because it is easier to fortify the city walls with a 

combined effort than to strengthen each home separately. 

 

4. The history of the siddur- 

When was the tefillah first organized? When were various tefillot first joined 

together? What eras speak to us from the siddur?  A consideration of the siddur from 

an historical perspective will result in an interesting picture of  the annals of Jewish 

history: “אב הרחמים” has reached us because of ח"גזירות ת  is ”מי שברך לראש הגולה “ ;

from the period of ראשי הגולה in the Babylonia; “ ולמלשינים“ was added against 

slanderers in the days of מינים, and so on and so on. A teacher whose class is 

interested can find material on this topic in the bibliography at the end of this 

syllabus. 
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A teacher dealing with this topic will stress the positive side of historical analysis- 

not an analysis in order to list the year of creation near each tefillah, but rather to see 

how each generation made its unique contribution, a contribution, which has meaning 

for generations. 
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KAVANAH 

What is tefillah? Is it turning pages?  Even a horse can be taught to turn pages. 

There once were two Polish noblemen, one of which had a Jewish advisor whom he 

thought could do anything. One day, when the noblemen were drunk, they bet on 

whether or not a horse can be taught to pray. The nobleman went to his Jewish 

advisor and told him of the bet. The advisor took a horse and placed oats between the 

pages of the book. The horse learned to turn the pages in order to get the food. When 

he observed, it looked as though he was praying. 

Kavanah is what makes tefillah. 

 

Kavanah is feeling. It is an inner feeling that makes your tefillot real. Kavanah 

means that you put your whole heart and soul into each word; you try to please G-d 

with your prayers. Kavanah transforms the prayer from the siddur into your personal 

tefillah. 

 

The best way to explain kavanah is through a story. There once was a cantor, 

Moshe, who had a beautiful voice. It happened that one Shabbat, as Moshe was 

carrying the Torah in his arms, his voice was more beautiful then ever. Up in heaven, 

where G-d was listening to the singing of Israel, Moshe’s voice rose above all others. 

Suddenly, the Torah began to rise and lift up Moshe. It carried him up to the sky until 

he stood before G-d. G-d asked him, “Moshe, what gives your words the power to 

reach my throne?” Moshe answered, “ When I sing to you, G-d, I see all the words 

before my minds eye; I taste each word before it leaves my mouth; I allow it to ring in 

my ears and I try, above all, to understand it.” To this G-d replied, “this is true 

kavanah,” and he returned Moshe to his congregation. 
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THE REASON FOR VARIOUS CUSTOMS 

 

In order for the student to appreciate the importance and relevance of tefillah, an 

attempt must be made to expose him to the various customs, which are practiced in 

Jewish prayer and the reasons behind them. Two examples of this follow. 

 

Time of prayer 

Why do we pray three times a day? This can be explained by asking the related 

question: why do we eat three times each day? The answers to both questions are the 

same. We thus illustrate the point that prayer is for the soul what food is for the body. 

Both are necessary for the sustenance of man. Just as the strength gained from one 

meal enables one to last until the next, so, too, in the case of prayer, the peace of mind 

gained while reciting one tefillah gives one the necessary stamina to continue living 

until the next time of worship. 

A different approach incorporates the concept of nature. What is the first thing we 

thank G-d for in the morning? For awakening us and allowing us to see the parts of 

his creation. Then, in Mincha, we express the idea that just as we saw the sunrise in 

the east, so, too, we believe that we will see it set in the west. Finally, at night, we are 

hopeful that G-d will protect us from  the evils of the night and bring us back to life 

on the morrow. 

The instructor may find it helpful to use the idea of tefillah as a replacement for 

the sacrifices, which were offered in the time of the temple. The contemporary times 

of prayer correspond to the former times of the sacrificial offerings. 

 

Minyan 

In explaining the preference for tefillah with a minyan, the following technique 

may prove useful: has anyone ever heard the expression, “two heads are better then 

one.” Why is this true? When you are in trouble, are you more frightened when you 

are alone or with a group? How come? This is the reason we pray in groups of ten. 

We are one nation and we are each responsible for the other. As a group, we are 

braver and can more easily stand up to pressure and hardships. That is the importance 

of our working together and trying to stay together. Why ten? When the Torah tells 

the story of the ten spies touring the Land of Israel, we see that Moshe refers to these 
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ten spies as an עדה or community.  Therefore, we deduce that ten is the minimum 

number, which constitutes a community, a quorum. 
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THE LAND OF ISRAEL IN THE TEFILLAH 

 

A. In lower grades 

(Before proceeding to this topic, it would be fitting to decorate the room with pictures 

of Yerushalayim and הר הבית.) 

 

In which direction do we pray? On which side of the shul is the Holy Ark? Why 

specifically on the eastern side? Because the Land of Israel is in that direction! 

Correct. And why particularly toward the Land of Israel? Why not toward 

Washington? Because the Land of Israel is our land, and because in Israel there is a 

city like no other in the world. What city? Yerushalayim, right. And what is there in 

Yerushalayim? What once stood in Yerushalayim? בית המקדש, the place where the 

םכוהני  served G-d. And in the Temple there was a small room called the “ קודש

 In .שני לוחות הברית and there, too, was a holy ark, and in the ark were the ,”הקודשים

this direction we pray – toward Israel, Yerushalayim, בית המקדש, and קודש הקודשים. 

 

B. In intermediate grades 

In the instruction of this topic in the intermediate grades, we are interested in 

transmitting to the students knowledge and feeling about the central position of the 

land of Israel in our tefillah. The tefillah of  Shlomo at the dedication of the Temple 

 is a convenient starting point for instruction. In this tefillah the (מלכים א פרק ח)

central place of Israel and Yerushalayim in our tefillah and in the tie between man and 

G-d is emphasized. The students have not yet learned ספר מלכים but they know about 

the בית המקדש and after a short introduction, the teacher will be able to use several 

verses from tefillah of Shlomo for further clarification of the issues. 

 

For example: 

 
ואתה תשמע על מקום , ושמעת אל תחנת עבדך ועמך ישראל אשר יתפללו אל המקום הזה

 )פסוק ל(  .ושמעת וסלחת, שבתך אל השמים
 

And so, too: 
  

ושבום שוביהם , ואנפת בם ונתתם לפני אויב, כי אין אדם אשר לא יחטא, טאו לךכי יח
ושבו והתתחננו , והשיבו אל לבם בארץ אשר נשבו שם. רחוקה או קרובה, אל ארץ האויב
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ושבו אליך בכל לבבם ובכל נפשם . חטאנו והעוינו רשענו: אליך בארץ שוביהם לאמר
העיר , יך דרך ארצם אשר נתתה לאבותםוהתפללו אל, בארץ איביהם אשר שבו אותם

  )מט-פסוקים מו( ושמעת השמים מכון שבתך -אשר בחרת והבית אשר בנית לשמך
 

With the help of the tefillah of Shlomo, it is possible to examine the following 

components: 

 

 .שכינה is the site of the presence of the בית המקדש .1

2. Tefilla, at  a time of gladness or one of sorrow, is in the direction of the בת המקדש. 

3. Tefilla from the lands of exile must pass העיר אשר , דרך ארצם אשר נתת לאבותם  "

."והבית אשר בנית לשמך, בחרת   via Israel- Yerushalayim- the Temple.  

 

After clarification of this matter, we are able to go on to an analysis of various 

tefillot in which the land of Israel appears as the focal point of the life and tefillah of 

the nation of Israel. 

The students can be asked to search by themselves for tefillot that pertain to 

Yerushalayim. We can direct them to simplify and give direction to the ensuing 

considerations.  

 

The students will find the blessings that deal expressly with the land of Israel: 
"וקבצנו יחד מארבע כנפות הארץ "-תקע  

 the rebuilding of Yerushalayim -”ולירושלים“

"את צמח דוד ”– the return of the kingdom of the house of David 

  .to Zion עבודה the renewal of services in the temple and the return of the -”רצה“

 

To this we can add the blessing “ברך עלינו”. In this blessing there is no direct 

mention of Israel, but it is to be observed that we pray for rain according to the needs 

of the land of Israel! In America rain falls and is needed for successful agriculture 

during the summer, yet we pray  “ותן טל ומטר” only in the winter. In Israel, rain is 

essential during the winter months, whereas during the summer there is no 

precipitation, nor any need for it. 

 

From an analysis of שמונה עשרה we can continue to ברכת המזון. 
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For what are we giving thanks to G-d in the blessing “נודה”?  The first thanks 

offering is for "בה ורחבהארץ חמדה טו"  and the last " על הכל ה אלוקינו אנחנו מודים

על הארץ ועל ' ברוך אתה ה. וברכת את ה אלוקיך על הארץ הטובה אשר נתן לך...ככתוב...לך

."המזון  

The thankgivings for the land encompass all other thanksgivings. The 

thanksgiving for the redemption from Egypt, רית מילהב , the Torah, our nourishment- 

all these begin and end with a blessing for the good and spacious land. 

The next blessing is on Yerushalayim. If the blessings of שמונה עשרה that relate to 

Israel were studied previously, an echo of those blessings may be found in ברכת המזון: 

 
והשב את (רצה 

  )העבודה

  :בשמונה עשרה  ולירושלים  את צמח דוד

ועל הבית הגדול 

והקדוש שנקרא שמך 

  עליו

ועל מלכות בית דוד 

  משיחך

ועל ירושלים עירך ועל 

  ציון משכן כבודך

  :בברכת המזון

 

We include in the Grace a summary of the blessings of שרהשמונה ע , on the same 

topics and in the same order. 

We will now give some thought to the importance of the ברכות and the order of 

their appearance.  

Firstly, we request the rebuilding of Yerushalayim. As long as Yerushalayim is 

not rebuilt and G-d does not dwell in it, there is no possibility for the restoration of the 

kingdom of the house of David. The first appeal is that Yerushalayim be rebuilt, one 

final, everlasting reconstruction, and in it the throne of David prepared. The throne is 

ready and the hour has come for the next request- the sprouting of David, the ray of 

deliverance. After the refounding of the kingdom of the house of David, we have 

reached the final and greatest entreaty. We appeal for " הבית הגדול והקדוש שנקרא שמך

"עליו . 

Now, let us arrange our petitions pertaining to Israel in one complete list: 

 

 
על /"; "ונקבצנו יחד מארבע כנפות הארץ"

 "שהנחלת לאבותינו ארץ חמדה טובה ורחבה
 ארץ ישראל. 1

על ...רחם"; "ולירושלים עירך ברחמים תשוב"  בנין ירושלים. 2



The Lookstein Center, 2003.  

  32

 "ירושלים עירך ועל ציון משכן כבודך
ועל "; "ה תצמיחאת צמח דוד עבדך מהר"

 "מלכות בית דוד משיחך
 מלכות בית דוד. 3

ועל הבית "; "והשב את העבודה לדביר ביתך"

 "הגדול והקדוש שנקרא שמך עליו
 בית המקדש. 4

 

The order is familiar to us-it is exactly that which we found in the tefillah of 

Shlomo! (Shlomo does not speak of the tefillah for the renewal of the kingdom of the 

house of David because that kingdom is in existence. His tefillah concentrates upon 

that for which the exiles from the land will pray.) 
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THE SYNAGOGUE 

 

During instruction on the subject of  “the synagogue”, various related topics lend 

themselves to discussion. The following are suggestions, which the teacher may find 

helpful. 

 

A. Topics for discussion: 

1. Origins of the synagogue- the first known occurrence of tefillah in a synagogue; 

the relationship between the synagogue and the temple as a place of worship; recent 

discoveries of ancient synagogues. 

2. Construction of the synagogue – different architectural designs of the synagogue 

(it may prove worth while to take the class for a tour of certain local synagogues to 

demonstrate such diversity); the direction of prayer in the synagogue; interior of the 

synagogue, including the ark, the bema, the amud, the women’s section, the rabbis 

seat. 

3. The synagogue as a center for Jewish communal life- the rabbi; synagogue 

activities; daily schedule in a synagogue. 

4. The synagogue as a place of prayer- times of prayer; proper behavior and decorum 

during tefillah; attitude towards the synagogue. 

5. The building of a synagogue – the order of priorities in the use of communal funds 

)כות תפילהם הל"רמב( . 

 

B. Slogans (for decorating the room) 
.עתידים בתי כנסיות שבבל שיקבעו בארץ ישראל, ברוב עם הדרת מלך, מקדש מעט  

C. Manner of Instruction 

The teacher will choose a topic of his liking for class consideration. There are many 

ways in which he can then proceed to introduce the subject to his students. 

1. By reading Maimonides’ “Laws of Prayer”, chapter 11, which describes the 

construction of the synagogue and the attitude necessary for tefillah. 

2. By dwelling on the history of the synagogue. 

3. By describing ancient synagogues.  

4. By visiting a synagogue and pointing out various components. 

5. By decorating the room with pictures of בית המקדש and beginning the discussion 

with these. 
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D. Student activities 

1. The construction of a miniature synagogue, including therein the different parts 

just learned. 

2. The presentation by different students of their observations of their own 

neighborhood synagogues. These comparisons can then be used to outline the 

diversity between the different places of prayer. 

3. The showing of slides of ancient and modern synagogues. (The Yeshiva 

University museum has prepared such a set) 
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III: TECHNICAL ASPECTS OF TEFILLAH 

 

SUGGESTIONS FOR ORGANIZING TEFILLAH 

 

Correct organization of the tefillah aids in creating an atmosphere of seriousness 

and devotion. Improper conditions can provoke disturbances in conducting tefillah 

and cause the hour of tefillah to be one of noise, disorder and unnecessary struggle 

between the teacher and his students. 

 

1. Directing the tefillah 

The teacher may appoint a group of children to deal with all matters concerning 

tefillah. The “tefillah committee” will be responsible for arranging the room before 

the tefillah, distributing siddurim at the beginning and collecting them at the end, and 

deciding who will read from the Torah. 

In the kindergarten, the teacher will appoint a child each day to be responsible for the 

tefillah. This student should wear a sign “I am the חזן” and head the class in morning 

prayers, and in tefillot before the following meal. 

2. The Chazzan 

Either the “tefillah committee’ or the teacher should appoint the חזן who will go 

before the ark. The tefillah can be improved by taking advantage of the fact that 

children like being the חזן. A child can be chosen if he prays well, or on his birthday 

as a “gift” from the class.  However, it is necessary to take care not to arouse jealousy 

and competition among the children as this would cause the loss of all benefit which 

might have been gained originally. 

3. The Tefillah Corner 

One of the corners in the classroom may be made into a small synagogue. This corner 

should contain a small ark, a scroll (an inexpensive photographic copy of a Torah in 

scroll form is available), a decorative curtain for the ark (the parents can be involved 

in the embroidery of the curtain), a stand and a prayer shawl for the chazzan, a charity 

box, siddurim, a sign or picture of ירושלים indicating the direction of prayer and 

posters listing the additions to tefillah on special days ( ספירת , יעלה ויבוא, ראש חודש

משיב הרוח ומוריד הגשם, העומר ). 

4. Exhibits in the Tefillah Corner 
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The “tefillah committee” or individual students can be encouraged, in the course of 

preparing projects for their various other school objects, to prepare an exhibit on a 

topic related to tefillah. The exhibit may be put on display for all students in the 

tefillah corner for a period of a week or two (not more!). Suggested topics for exhibits 

are as follows: 

a. A siddur exhibit. Each student can be asked to bring a siddur or two from home- 

especially any old or extraordinary siddur his family possesses. As part of the display, 

a note which lists the owner of the siddur, its נוסח and where and when it was 

published (or in younger classes, where a date has little meaning- “how old the siddur 

is”) should be placed near each siddur.  

b. Photographs of synagogues. The students can be asked to photograph and collect 

pictures of various synagogues for display. Photographs of neighborhood synagogues 

should be put in a prominent spot. (The Torah Department of the World Zionist 

Federation has published a folder of pictures of )ארונות המקדש  

c. Models of synagogues. Building this display is difficult and should be undertaken 

only in the higher grades. The models may be constructed according to pictures and/or 

the structure of neighborhood synagogues. 

d. Recording the אותנוסח  and tunes from congregations of various origins. The 

children can tape cantors from the various עדות and put the dates on display to be 

listened by each child (with or without earphones, according to the teachers 

discretion). 

e. At the approach of special holidays, an exhibit of מחזורים or הגדות של פסח may be 

put on display according to the details given in item a. 

f. An interview with a rabbi about matters concerning the synagogue, the laws of 

tefillah, and proper conduct during tefillah may be held. 

5. A Trip to the Synagogue 

the teacher may take the  class on a trip to a synagogue near the school. Once there, 

the children are given an explanation of the function of various articles- the raised 

platform, the holy ark, the stand, the rabbi’s seat, the men’s and women’s sections, the 

Torah Scroll, the decorative curtain, and the place of washing the hands. During the 

trip, the children should say one tefillah in the synagogue. 

6. Special Days. 
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At the approach of special days, the execution of special activities can be used to give 

a new dimension to the tefillah. For example, a “קבלת שבת”, including candle 

lighting, קידוש , and a Shabbat party, may occasionally be held on Fridays. A special 

exhibit of גביעים or spice boxes can be displayed. (it is advisable that these not be 

displayed for an extended period of time but rather that they be set up at the beginning 

of the קבלת שבת and returned to owners at the end of the day.) 

On Rosh Chodesh the special tefillot of Rosh Chodesh may be added. In addition, 

Rosh Chodesh may be used to append one of the new tefillot that are to be introduced 

at this grade level, thus making Rosh Chodesh special in two ways- in the tefillot 

peculiar to it, and as a time when new tefillot are added to the children’s everyday 

tefillot. 

The tefillah for peace in מדינת ישראל may be added to the tefillah on יום העצמאות as it 

is not said on regular weekdays and the students thus have no other opportunity to 

recite it in school. 

7. The Students Praying Custom 

It is important that the teacher become acquainted with the customs of his students in 

order that he should be able to instruct them on how to act in accordance with their 

customs. If the teacher instructs students from many different origins, it is worthwhile 

for him to make a trip to their various synagogues to acquaint himself with the 

customs of each עדה. 
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THE SELECTION OF SECTIONS OF TEFILLAH FOR EACH GRADE 

 
  גן א ב ג ד ה ו ז

 שחרית 

     X X X   מודה

ראשית ,אני

, חכמה

ברכת 

על , ציצית

נטילת 

, ידים

 תורה צווה

 X X X X X X X מה טובו ,

  אדון עולם

 X X X X    יגדל  

 X X X X X X  אשר יצר ,

אלקי 

, נשמה

ברכות 

  התורה

  X X X X    ברכות

  השחר

 X X X X     ברכת

על , ציצית

נטילת 

  ידים

X         כל ברכות

  השחר

   X X X X   ברוך

  שאמר

   X X X   אשרי 

   X      יברך דוד

במים "עד 

 "עזים
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  גן א ב ג ד ה ו ז

   X X    ישתבח 

X X X       כל פסוקי

 דזמרא

X X X X      ברכות

קריאת 

, שמע

יוצר "מ

עד " אור

הבוחר "

בעמו 

  "ישראל

X X X X X X X X  פסוק

: ראשון

שמע "

 "ישראל

X X X X X X X   פרשת

 "ואהבת"

X  X X  X  X X   " והיה עם

; "שמוע

פרשת 

 ציצית

X X X X X    " אמת

עד " ויציב

גאל "

 "ישראל

X X X X X X  X   ברכה

ראשונה 

של שמונה 

 עשרה 

X X X X X X    ברכה שניה

ושלישית 

 ע"של ש
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  גן א ב ג ד ה ו ז

X X X X      ברכות

אמצעית 

של שמונה 

 עשרה 

X X X X X     שלש

ברכות 

אחרונות 

 ע"של ש

 X X      ובא , אשרי

 לציון

 X X X X X   עלינו 

 X X X X     שיר של

 יום

X         כל 

התפילה 

שאחרי 

שמונה 

  עשרה

 ראש חודש 

    X     שני –הלל 

מזמורים 

  ראשונים

  

 

X X X X      כל –הלל 

 המזמורים

X X X       מוסף

לראש 

 חודש

ברכת  

  המזון

X X X X X X X X ברכת הזן 

X X X X X X X  "נודה" 

X X X X X X   ועל הכל ,

 רחם
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  גן א ב ג ד ה ו ז

X X X X X    בנה ו

, ירושלים

הטוב 

 ומטיב

X X X X      הרחמן– 

 עד הסוף

 ברכות  

X X X X X X X X המוציא ,

, שהכל

בורא מיני 

 מזונות

X X X X X X X   בורא

 נפשות

X X X X X    על המחיה 

X X X X X    אשר יצר 

 

 

We suggest that the tefillot of Shabbat be taught in conjunction with its laws, when 

the class is dealing with the general topic “Shabbat”. The order of instruction should 

be this:  
  "לכה דודי", הבדלה, קידוש

  תפילת ליל שבת

  שמונה עשרה של שבת בוקר

  מנחה בשבת

  מוסף
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INSTRUCTION IN THE TEFILLOT OF THE HOLIDAYS 

This suggestion is based on the curriculum in dinim published by the Torah 

Department. 
 התפילה להוראה בכיתה

 ז ו ה ד ג ב א
  אלול
' לדוד ה

אורי 

 וישעי

    X   

אבינו 

 מלכנו
   X    

  X      סליחות
ראש 

 השנה
 

התמצאות 

 במחזור
   X   X 

מלכיות 

זכרונות 

  ושופרות

    X   

למנצח 

 לבני קורח

 מזמור

      X 

ונתנה 

 תוקף
     X  

אוחילה 

 ל-לא
       

קריאת 

 התורה
      X 

  X  X   X תשליך
    X    סליחות

יום 

 הכפורים
 

התמצאות 

 במחזור
   X    

  X   X   כל נדרי
  X X     וידוי
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 תפילה להוראה בכתה
 ז ו ה ד ג ב א

כי הנה 

 כחומר
       

אמרו 

 אלקים
       

סדר 

 העבודה
     X  

אלה 

 אזכרה
 X  X    

אתה נותן 

 יד
       

ל מלך - א

 יושב
     X  

  סוכות
התמצאות 

 במחזור
    X   

תפילת 

 גשם
      X 

 X       מוסף
  פסח

התמצאות 

  במחזור

     X  

הכרת 

  ההגדה

  X    X 

מה 

  נשתנה

X X X X  X  

ארבעה 

  בנים

 X   X   

עשר 

  המכות

   X    

פסח מצה 

  ומרור

    X   

ברכת 

  הגאולה

  X   X  

 X        הלל
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 תפילה להוראה בכתה

 ז ו ה ד ג ב א
ויהי בחצי 

  הלילה

       

ואמרתם 

  זבח פסח

       

        אדיר הוא
אחד מי 

  יודע

    X   

    X     חד גדיא
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THE SIDDUR PARTY 

The distribution of the first siddurim should take place in a special party, which 

will leave its impression upon the children. Making this event a real experience will 

help the student to honor his siddur, the tefillah, and the synagogue. 

In the beginning of the year all tefillah is oral. Once the children know how to 

read, the teacher prepares a “siddur” in the form of posters from which the children 

read the tefillot. Until the distribution of the siddurim, there is no praying out of a 

siddur. 

Two or three weeks before the siddur party, the teacher tells the children about the 

importance of the siddur and also that guests will be invited to the party and that the 

children will be called upon to show their abilities. In arts and crafts, the children 

make bookmarks to mark the place from which they will pray. 

During this last week, the children prepare themselves to receive the siddur in two 

ways: 

a) by learning to read. Each child practices reading one line out of the siddur. It is 

this line, which he will read aloud during the party. (“Rabbi _____ will give you a 

siddur. You must show him that you can use it, that you know how to read in your 

siddur!”) 

b) by learning how to treat a siddur. The children deal with laws pertaining to the 

siddur- cleaning ones hands before handling a siddur, keeping a siddur clean, not 

placing it on the floor or up-side-down, not putting books or notebooks on top of it, 

not sitting on it nor even putting it on a bench while someone is sitting on the bench, 

not scribbling in it, not treating pages from it, and, lastly, the storing of a worn siddur 

in a special place in the synagogue. 

The party: the classroom is arranged in a special way, the children seated in a 

circle. The siddurim are prepared for distribution, and so, too, is a square cake in the 

shape of a siddur.  Parents and the principal are invited. 

The principal questions the children about the laws pertaining to the siddur, after 

which each child is invited to show that he can read “his” verse and gets his siddur. 

Following the distribution, the children pray together, for the first time, from the 

siddur they received. This should be a tefillah that the children know fluently so that 

the receipt of the new siddurim should not be accompanied by a feeling of 

disappointment or failure. 
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After the tefillah – quizzes and plays. For example, two children may leave the 

room and prepare a debate between an old siddur and a new, or the teacher may 

announce, “ I am an old siddur that has been torn. Ask me questions.” In addition, the 

children ask about the laws of the siddur, the user of this particular siddur, its date of 

publication, its various experiences, etc. 

It is possible to display an exhibit of siddurim (as described in the chapter 

“Suggestions for Organizing Tefillah”) in conjunction with the party and ask the 

children to tell about the siddur that they brought. 

 


