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The following is a method for evaluating professional skills with performance-based 
criteria.  
 
This activity provides teachers or teachers-in-training with real situations that they 
will have to deal with in the classroom. It allows for different strategies and 
approaches to be applied to real situations, with real time limits and real students.  
 
The objective is not to put teachers or teachers-in-training into a tough spot but to 
draw their attention to real classroom terrain and to train them to translate theory to 
practice. 
 
The activity evaluates two areas: 
 
Flexibility – the ability of teachers to be flexible in the classroom 
 
Presence – the certain “something” that pupils sense the moment the teacher steps into 
a classroom 
 
How it works:  
 
Post 20 flashcards on the blackboard with numbers. Each flashcard represents a 
different classroom situation.  
 
Teachers choose a flashcard, read the scenario and explain how he/she would deal 
with this certain issue. The teacher should also explain on what basis is he/she 
answering (i.e. according to what theories, experience etc.) 
 
Note from the author:  
 
Dear Teachers,  
 
If you are interested in more flashcard questions please contact me. If you have any 
questions I will be happy to try and answer. As you can see, the modal built here is 
one where there is a simple looking question and the teacher has to expand 
professionally.  
 
In writing this unit I have drawn on ideas from a collection of readings that Deborah 
Morse collected for Gordon College.  
 
 I hope I have provided you with insight and food for thought. 
 
Sincerely 
Chanie Glantz  
sglantz@hotmail.co.il  
 



 
Evaluation Flashcards 

- Examples -  
 

 
1) How would you treat a permanent latecomer to your class?  
 
Acceptable answer:  
 
Since the pupil is a permanent latecomer, it indicates that this is a problem that has 

gotten worse over time. (When a teacher begins this way, it shows a certain ability to 

read the situation and reflect). If we are speaking about a primary school pupil – 

usually it is the parent’s responsibility to bring them on time. If this is the case there is 

a need to make contact with the parents. Most schools also have a policy regarding 

these issues. (This answer points to the issue of school policy- it is good that teachers 

know that every school has its style- it’s also nice for the teacher to benefit from a 

school system and not recreate the wheel.) What we shouldn’t do is blame the young 

pupil. (Teacher shows understanding of age.) It is obvious that there could be many 

reasons for a pupil coming late. (Teacher shows understanding that things are not 

black and white.) Maybe his/her parents work and the pupil accepts responsibility for 

getting to school on time. In this case, of course we have to intervene and help our 

pupil understand/accept the importance of “on time”. (Teacher knows she needs an 

action plan.) How do we do that? Once a problem has become permanent, it is 

obvious that eradicating it is a long-term process. (Teacher shows that she/he 

understands that in education, fossilized problems take time and a step by step action 

plan will  help to get rid of them.) 

 

Acceptable action plan: 

1. Teacher inquires about the pupil: where he/she lives, the distance from school, 

who makes sandwiches, does he/she prepare school clothes a night before, etc. 

(teacher shows that she does not jump to solutions without insight on the 

pupil). 

2. Teacher defines “on time” (teacher does not take for granted that pupil 

remembers this). 

3. Teacher and pupil prepare a graph which charts the student’s problem, e.g. 

twenty minutes late. (Focuses pupil’s attention on the difficulty) 



4. Teacher asks pupil if he/she has a suggestion how we can change this to 

fifteen minutes late not twenty. (Teacher involves pupil in the solution 

showing that she/he knows that it is better coming from the pupil. it creates a 

partnership and makes the pupil “buy into” the solution. Teacher also shows 

her/his understanding that education is not magic—the student is not going to 

arrive “on time” over night.) 

5. Once pupil offers a suggestion we should give positive feed back for 

cooperation. (This shows that we appreciate our pupil, we can learn from our 

pupils, builds confidence…) 

6. Teacher and pupil make an improvement chart. For a week, the pupil will try 

to be only fifteen minutes late. Teacher must be consistent on checking if pupil 

arrives on time. If teacher is not sincere, all of this is not worth it. Teacher 

must provide positive feedback in seeing improvement. (Teacher shows the 

importance of consistency and positive feedback.) 

 

What is lacking in this answer? 

The teacher has not asked or explained about the importance of being “on time”. Why 

do we have to be on time? Is it only important for school? What can be ruined by not 

being on time, etc? 

 

Note: This is only one example. What is important is to ensure that the teacher 
answers in an in-depth way. The teacher should refer to different reasons for different 
latecomers. This is one of the ways to sense teacher’s flexibility. The teacher acts 
differently, on the basis of each individual case. The teacher herself transfers the 
general question to a few possible issues. 
 

2) You are revising material for a test. A pupil who has been absent for two weeks, 

now arrives. How do you integrate that pupil? 

 
Acceptable answer:  
 

First I would give him/her a warm welcome, something we tend to forget when we are 

under the pressure of time and test. (Teacher shows understanding to the importance 

of the ultimate teaching goal “I care and I am happy to have you as a learner). Whilst 

teacher gives pupils time to work in pairs or in groups, (I asked the teacher here what 

would they be doing, I asked this on the spot and I think I got a super duper answer, 



I’d love to hear your opinion too) the teacher said that they would be creating 

strategies to remember the material for the test. For example, they would remember 

musagim b’yahadut  by creating their own categories. The idea behind this is that 

every pupil shares their way of learning for a test. During this time, I would sit with 

the pupil and show him what is expected of him. Of course, this pupil would not have 

to have the same workload as a pupil who has not been absent. I would also make sure 

that the load is obtainable- a goal he/she can reach. (Teacher has understanding of 

one of the secrets behind motivation- the goal is obtainable.) I would inquire how 

he/she learns for the test and create a time table for how to arrive at the test prepared.  

 

What does this answer lack? 

When I asked this question, the teacher did not inquire about the reasons for being 

absent. Absence can occur for many different reasons, which would create different 

approaches. Had the teacher asked, I would have answered, that he/she was overseas 

for a holiday. The above approach fits this reason. Had I said the reason being, absent 

because of sickness, the approach would have to enfold different issues. 

 

3) How do you help your pupils prepare for a test? 

Acceptable answer:  
 
First, they are told about the test at least two weeks ahead of time. In class, we work 

in groups—sharing learning strategies, memory strategies, etc. (Teacher shows 

knowledge of different learning styles and the importance of strategies for memory, 

for reaching goals) Next, I would hand out a time table with the days up till the test. 

The pupils would fill this in the time table on their own. For example, how much time 

they would study every day, what is their preferred hour for studying, will they study 

alone or with a friend. (A visual reminder, a graphic organizer, this is a strategy in 

itself) I also tell them to fill in any different occasions (birthdays, weddings, etc.) so 

that they can really see the time they have. (Teacher shows the importance of knowing 

ahead of time and how to get prepared according to other happenings.) On the chart I 

leave a spot for friends’ phone numbers, if they feel they want to study together, or to 

ask each other questions, it’s all there in front of them. (Pupils remember they are not 

on their own, all the pupils are studying and we can reach out to them.) 



I would also prepare a demo test, meaning the pupils would get a test pointing to the 

different skills they will have to use on the real test. For example, one part could be 

circle the correct answer, another part could be open questions, another part could be 

completing a sentence etc.  I tell the pupils the test will look like this only the 

questions will be different. (I asked the teacher why, and she told me that, when she 

was a child, one of her teachers did this and it always reduced the test anxiety.)  I 

would also allow them to know the scoring scale ahead of time, i.e. how many points 

each exercise is worth. (This provides pupils with insight to the skill that should be 

practiced most.) 

 

Note:  Teachers also base their answers on different methodology readings that we 

dealt with. The following is a short list we use. 

Management and planning (Jeremy Harmer) 

Planning (Jeremy Harmer) 

Implementing Cooperative learning (Jacobs and Hall) 

Basic group work skills (Trevor) 

Teaching Heterogeneous Classes (Steiner) 

Gesell Development Charts ( Gesell) 

Heterogeneous Classes: coping with differences (Linder) 

Style Analysis Survey (Oxford) 

Learning Strategies: The How of Learning (Weinstein and Underwood) 

The Importance of Working with Perception (Glenn)  

Multiple intelligences (Howard Gardener) 



Evaluation rubric 

 
Flexibility Flexibility  Flexibility  Presence Presence  Presence  
Answers are 
elaborate and 
varied. 

 No variation 
or elaboration 

Reveals 
breadth of 
knowledge  

 Is lacking 
knowledge 

Answers are 
tailored to 
different 
responses 

 Cannot apply 
different 
approaches or 
attitudes 

Stays focused 
on question 

 Expands on 
irrelevant 
information 

Takes the 
pupils’ level of 
cognitive and 
emotional 
development 
into account 

 Relates to a 
lab class. 
Does not 
relate to 
personal 
development 

Keeps eye 
contact with all 
examiners 

 Does not look 
or relate to 
examiners 

Is aware of and 
sensitive to 
pupils’ diversity 
and caters to it.  

 Lacks 
awareness and 
sensitivity 

Speaks in 
comfortable 
tone and speed 

 Is halting and 
fragmentary 
with excessive 
unnatural 
pauses. 
Difficult to 
hear what is 
being said 

Provides 
opportunities 
for peer 
interaction 

 Does not 
provide 
opportunities 
for peer 
interaction 

Easily 
understood 

 Difficult to 
understand 

Caters to the 
variety of 
backgrounds – 
religious, 
cultural, and 
ethnic – and 
varying 
interests of 
Israeli pupils. 

 Does not cater 
to different 
backgrounds 

Engages in a 
conversation 
confidently, 
adapting to suit 
context, 
audience and 
purpose 

 Lacks 
confidence and 
loses audience 

   Encourages the 
development of 
a positive self 
image by 
providing 
success oriented 
tasks and 
positive 
feedback. 

 Tasks are 
unobtainable 
and does not 
relate to the 
pupils efforts 
at all. 

 


